The purpose of this study was to explore students' expectations and perceptions of a first year Psychology course (Psyc 100) at the University of the North. The idea of obtaining information about the students' opinions (espe cially from those in their first year of study) was spurred by the realisation that students can usefully contribute to developing and influencing the university curriculum. It was also part of efforts to identify the causes of an increasingly alarming failure rate observed over the recent years. A questionnaire with mixed items (closed ended and open ended) was administered to a convenience sample of 366 participants (ie the entire Psyc 100 class of 1997) and a group interview was subsequently conducted with six volunteer students. The data was analysed by using both qualitative (themes) and quantitative (descriptive statistics) strategies. The initial findings from the study suggest that the stu dents' schooling and home background and the prevailing conditions at the university largely influence their expectations and perceptions of the course and impact on their academic perfor mance. Students draw on a range of sources that influence their expectations and perceptions such as: professionals, friends, relatives, and the university itself. Students identified both lec turers' and peers' attitudes and the lack of resources as key determinants of their expecta tions and perceptions.
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ABSTRACT
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INTRODUCTION
T here is growing concern among educators at Historically Black Universities (HBUs) about the decline in the culture of learning and teaching of these institutions. While several factors may account for this deterioration, it appears that the exclusion of students from curriculum decision making might contribute to these persistent problems (Ramose 1997) . It is the argument of this article that by involving students in decisions about teaching and learning, a university can develop a positive ethos among the students (Vera 1996) who, after all, make up the bulk of its constituency. In other words, universities must first acknowledge, then find solu tions to, the problems of adaptation by these students to a new learning context (Simbayi et al 1996) In a case study on how students were affected by the diversity in university teaching, De Groot and Dison (1996) observed that students' enrolment in the first year Psychology course at the University of the Witwatersrand (hereafter WITS) was dichotomous. These students belonged to two distinct groups: on the one hand, were students with a sound high school background, prepared for university education; on the other, were those with a poor high school background, under prepared for university education. Because the latter group experienced serious learning problems, it was difficult to strike a balance between the two groups as catering for the needs of students in one group would disadvantage those in the other group by slowing their progress.
At the University of the North (in short UNIN) the picture differs from that at WITS in many respects. The first difference has to do with the demographics of both institutions. While WITS has students from all racial groups, UNIN has an almost exclusively black student population. A second difference is, as noted by Strydom and Norwana (1993) , the fact that the environment in former black schools and HBUs has undergone drastic changes since the 1976 student uprising. Students became more involved in pursuing political goals than being engaged in schooling activities. This led to interference with the academic programmes both in planning and in teaching (Dlamini 1995) .
Aside from the students' background depicted above, most HBUs lack support structures, such as:``aca demic development/support programmes'' long es tablished at Historically White Universities (HWUs) at WITS in the early 1980s (Starfield 1990 (Starfield , 1994 to assist under prepared black students, and writing centres (see Israel 2000; Powers & Nelson 1995) , to develop the students' writing and study skills. Con sequently, students at HBUs are more often than not left to cope with academic problems on their own while their counterparts at HWUs study in a more supportive environment. One of the prominent pro blems identified at HBUs (see Nyamapfene & Letseka 1995) is the failure by students at first year level to understand processes involved in university learning. This failure to understand is multifaceted and can be subdivided into the following components: (i) failure to understand concepts and principle, (ii) failure to appreciate the differences between capturing infor mation and assimilating it; and (iii) failure to develop appropriate study skills. Although the problem in (iii) above may be equally felt at HBUs and HWUs as a result of the jump from school practices to a university environment, black students are more likely to feel disoriented by the mismatch between their belief system and the Western orientation of the courses offered.
Research on problems of learning and teaching in universities has largely been inconclusive, thus doing little to settle the debate (eg Bokhorst, Foster & Lea 1992; De Groot & Dison 1996; Strydom & Noruwana 1993) . The literature in this area is interspersed with many debates on issues concerning transformation (Dlamini 1995; Vera 1996) . Opinions on the trans formation of institutions of higher learning in South Africa are divided along ideological lines (Vera 1996; Vilakazi 1995) , and evidence from research in any one direction is not sufficiently convincing. Given diver gent ideological interests at stake, it seems particularly important to understand the perceptions of stake holders involved, in determining which route the transformation should take. The major stakeholders being the students, because they are the most affected by the conditions at the university, it is important to understand what their perceptions and opinions of transformation are. Hence, the motivation for undertaking the study reported here. The study is in line with current worldwide trends at tertiary level which consist of using student expectations and perceived needs to rethink pedagogy and curricula. For example, Alalou and Chamberlain (1999) advise to integrate in a new or restructured syllabus insights gathered from students on what they perceive as their needs, the purposes for which they study, and how they wish to learn.
BACKGROUND TO THE STUDY: PSYCHOLOGY LEARNING AT UNIN
Psychology 100 (hereafter Psyc 100) is an introduc tory course to several degree courses in the social sciences subjects at UNIN in the Faculty of Arts, and even outside. It is, for example, a requirement for Social Work, as well as for degree courses in the Faculties of Natural Sciences and Health Sciences (University of the North Calendar 1997). It has, therefore, one of the largest enrolments in the university. Sadly, the course has witnessed high failure rates, presumably mainly as a result of the students' under preparedness and slow adaptation to university learning. Low pass rates in this course over the past two years can be construed as a good indication of the bad situation as a whole. In 1995, only 53% of the 628 students (out of the 734 students enrolled for the course) who took the examination passed. The pass rate was even worse in 1996: only 42% of the 497 students who sat for the examinations (out of 598 students enrolled for the course) passed.
While the lack of preparation for university studies among these students, most of whom come from disadvantaged backgrounds and schools, is a com monly stated cause of high failure rates, the impact on academic performance of a mismatch between on the one hand the students' perceptions of their lecturers and peers and their expectations of the lecturers and of the curriculum, and on the other hand the lecturers' actual behaviour, is a less obvious factor of their failure. The lack of knowledge or understanding of the students' perceptions of their lecturers and peers and their expectations of the lecturers and of the curricu lum, and any mismatch of these perceptions and the realities on the grounds is a serious gap which needs to be filled. The study reported in this article was undertaken to contribute to filling this gap.
The main aim of the study reported in this article was four fold: firstly, to identify perceptions of, opinions about, and attitudes towards their Psychology course by first year students; secondly, to assess the stu dents' experiences in the course; thirdly, to establish the (in)compatibility between the course and the students' expectations; finally, to reflect on the students' expectations in relation to the course requirements.
RESEARCH STRATEGY
To match the aims of the study, a multi method approach combining quantitative and qualitative data collection procedures was adopted in the study. The following two instruments were used: (i) a mixed item questionnaire, ie comprising both closed ended and open ended questions, in which some of the items were based on the Course Experience Questionnaire (CEQ) developed by Rams den (1992); and (ii) a semi structured group inter view. The questionnaire was used to collect (mainly) quantitative and (some) qualitative data about the expectations and perceptions of students, while the interview data served as a supplement to the qualitative data elicited by the open ended items in the questionnaire. The interview was expected to give respondents the opportunity to express their views more freely than they had done in the questionnaires and to further explore some of the issues raised in questionnaires. The questions in both the question naires and interview guide covered the following topics: students' expectations on how the course should be structured and function for the whole year; relevance of the course to their expectations and career choices; their level of preparedness and their experiences with the course. The questionnaire was given to a number of experts in the field of questionnaire design to establish content validity, using a simple post hoc``common sense'' check and some rules of thumb (see Low 1996) .
The questionnaire was administered to 366 Psyc 100 students fairly early in the academic year 1997 (although the class almost doubled late in the year to reach a total of 704 students). The interview, in contrast, was conducted a year after the administra tion of the questionnaire (ie in 1998) with six students out of an initial convenience sample of ten of the 366 respondents in their second year psychol ogy course who volunteered to answer questions.
The questionnaire was administered in class, after a briefed was made to the students on the nature of and reasons for undertaking the study. The respondents were then given enough time to read through and fill in the questionnaires, which were collected after they were completed. The group interview, which lasted for half an hour, took place in my office. Before the interview, participants were reminded about the questionnaires they had filled in the previous year and were briefed on the general nature of the study. Respondents were also informed that the interview was a follow up to the questionnaire.
Descriptive statistics was used to analyze close ended questions from the questionnaires by means of frequencies and percentages. Data from the open ended questions in the questionnaires and the semi structured interview was analyzed qualitatively by identifying themes. Refinement of themes consisted in studying thoroughly and thoughtfully initial the matic summaries and subsequently reducing them to fewer core themes (Marshall & Rossman 1995) .
MAIN FINDINGS
The description and discussion of the main findings involve the analysis of both qualitative and quantita tive data.
(1) Most respondents expect to become professional psychologists
Before discussing the findings on students' expecta tions and perceptions of the Psyc 100 course, it is useful to identify their choices of the subject as a major or minor. According to their official registration, the great majority, ie 258 (71% of) respondents had chosen to take Psychology as their major (or one of their majors); the remainder, ie 104 (29% of) respondents had enrolled for Psychology as a minor subject, generally as a prerequisite for their degree course requirements. On the basis of these enrolment figures, it is safe to assume that in choosing this discipline as their major, students expected to either become psychologists or use their knowledge of Psychology in their future career. ' included the following: medical scientist, community leader, translator, geographer, coach, biochemist, dentist, health scientist, manager, politi cal analyst, researcher, attorney, own business, and work in hospital. One possible explanation for the wild career choices, such as: medical doctor, dentist, geographer expressed by Psyc 100 students is the lack of proper guidance and information on the courses as confirmed by the following student narrative:
S: During the guidance period at school, we would have a free time because we did not have a teacher for that class.
There is, however, some consistency between the choice of degree courses and career aspirations. A large percentage (92%) of participants registered for BA were doing Psyc 100 as a major in anticipation of their future careers. Past experience suggests that several dozens students who major in psychology for a bachelor's degree are likely to apply to do Honours and Master's degrees to be able to ultimately register as professional psychologists. Nonetheless, as stu dents proceed with their studies, the demands on their performance to finally register as professional psychologists increases. For example, out of 700 students who had registered for Psyc 100 in the same year, only six were subsequently selected for Clinical Psychology years later at UNIN. A question must be asked: is the present course structure suited to cater for the increasing demand from those who want to pursue higher degrees in the discipline, or is it contributing directly to a waste of students' money and time? The answer to this question will be held over until sub section 5, which discusses the stu dents' assessment of the Psyc 100 course.
However, it was necessary to establish whether or not they knew, prior to taking the course, what they would learn in Psychology. Indeed, they may not have chosen to do the course on the basis of adequate information on what to expect from the course, but rather on the expectations of financial rewards which professional careers associated with Psychology may bring. A separate item in the questionnaire sought to identify what they expected to learn in Psychology.
(2) The majority of the respondents expect to learn about people's behaviour
Regardless of their choice of Psychology as a major or a minor, all the respondents were asked to answer the question about their expectations about the aim of the course, namely``what they expected to learn from Psyc 100''. The results of this item are presented in tabular form ( Table 2) .
As can be seen in Table 2 below, a clear majority of the respondents chose``learning about people's behavior'' which included how the mind works, causes and treatment of psychological/mental pro blems as their main expectation in taking the Psyc 100 course. Even the 57 who had reportedly registered for the course to understand themselves stated that they wanted to know how their bodies and minds function, and mainly to gain insight about themselves as human beings. The``Others'' category included: those who reportedly``did not know yet'' what the Psyc 100 course would teach them; those who wanted to: know about life; understand how the world functions; gain general knowledge about the functioning of things; and learn about science.
It must be pointed out that these were students' expectations before embarking in the study of psychology which may not tally with what they may have discovered once they have studied Psychology for one year or more. Besides, they may not know the place of Psychology in their university education. The ISSN 1011 3487 Table 2 Respondents' expectations of the Psyc 100 course
Expectations F
Learning about people's behavior/minds/brains 233
Understanding self 57
Learning and knowing about people of different cultures 45
Knowing about Psychology as a human science subject 23
Learning how to become a Psychologist 9
Other 22 NB: 16 respondents did not complete this item. Besides, some of the respondents selected more than one expectation.
interview was expected, among others, to reveal the students' level of awareness (or lack of awareness) of the place of Psychology in their university education.
(3) Respondents do not know the place of Psychology in their university education
The post questionnaire interview with six volunteer respondents confirmed the initial fear that students might have not been aware of their lack of awareness of why they should study Psychology. The knowl edge they had about the course was more on the content, particularly the biological basis of behaviour. However, they seem to struggle with the idea of placing the course in the broader context of what would be the outcomes of the course given the various degrees they were registered in. It seems that this lack of knowledge of the subject matter of Psychology is part of a general lack of awareness of their university education. The interviewees, indeed, acknowledged that they had no idea of what university education in general entailed. For example, they were still at a loss on important aspects of academic work, such as: note taking, filling in question papers, and, most importantly, using the library for study or research purposes. This explains, partially, the high failure rate mentioned earlier in the article. The students' wish``for lecturers to provide information on the structure and function of the course'' expressed in the interview comes as a call to the lecturers whose pedagogical duty is to explain in their introductory sessions the content, aims, and usefulness of each of their course offerings.
(4) Respondents expect``dedication'' and`e ncouragement'' from lecturers and peers
Respondents were asked to state their expectations both of (i) how the course should be run (how it should be taught, how tests and examinations should be run) and (ii) how their lecturers and their peers should behave in the course. Under this sub section, three main sub themes will be discussed, namely: (i) students' expectations of lecturers' qualities and attitudes; (ii) students' expectations of peers; and (iii) students' expectations of their relationships with their lecturers.
(i) Respondents' expectations of lecturers' roles and the course
The overwhelming majority (89%) of the re spondents listed the following four as their expectations of their lecturers' qualities: (a) Dedication to their work and students. In particular, the respondents stressed that these qualities expected of lecturers should include the commitment to punctuality and a pledge to cover the whole syllabus. Students expected that the cancellation of classes should be a rare excep tion and for good reasons. (b) Understanding and appreciation of students' problems. Most students coming from disadvantaged back grounds, they expected greater understanding about financial problems for instance, when these problems impacted negatively on the pace of their performance or turnover of set assign ments within the imposed deadlines. It is common for students, especially first year ones, to travel home at week ends and return one day late because they need extra financial assistance. In these circumstances, they expect patience from their lecturers. (c) Availability to students and willingness to help. Students expected a commitment from their lecturers to be available for and willing to help them, instead of assuming that the students are lazy. Students' expectations may be summed up in the following student's comment:
S: I expect lecturers to be good, fine and excellent.
This seems to be a logical expectation for first year students who are not yet sure about what university education entails. They need as much support as is required, including assistance with their personal problems because the latter may have negative effects on their studies. However, it is important to balance assistance to provided to and self responsibility required of them. (d) High level of motivation and closer supervision and monitoring of the students' progress to identify possible problems which the students may experience in the course. Given the staffing level, monitoring individual students' progress would seem an almost insurmountable challenge for lecturers who have to deal with more than 500 students. However, tracing early those students most at risk would improve the pass rate.
In the same line of thought, the great majority of the respondents (78%) reported a preference for multiple choice tests and examinations, and expected strict adherence to the test schedule. The preference for multiple choice tests and examinations may be some sort of a``spill over'' from the Matriculation examinations. It remains to be seen whether assessment should be limited to a``mechanical'' type of tests and examinations which the multiple choice format represents. There is a need to ensure that students are not overloaded with assessment activities in a short space of time and that tests and examinations are spread, but continuous assessment, which is the mainstay of the assessment in outcomes based education (OBE), is not compatible with à`r igid'' test schedule.
(ii) Respondents' expectations of peers The way the students and lecturers relate does have a significant impact on teaching and learning. This warranted exploring the relation ships between students and lecturers separately from other issues. The respondents, in the great majority, expressed the wish that there should be greater co operation than there is and mutual respect between lecturers and students. The call for greater cooperation should, however, be taken carefully. Indeed, it should not become an opportunity to build too much familiarity or personal relationships which might adversely affect their professional duties.
(5) Respondents give a``mixed'' assessment of the Psyc 100 course and lecturers
How students view the course and the performance of the lecturers in class is important to both identify areas of success and failure and re structure the course where this is needed. The students' assess ment of both the course and the lecturers' perfor mance is a mixed one. On the one hand, the students do not seem to have a very high opinion of their lecturers' running of the course. Less than half of the respondents (45%) stated that they had no problems with the way lecturers conducted the course. This suggests that there is much room for improvement and that a rethink is necessary. Their dim view of the lecturers' performance is somehow mitigated by the impact of large class size. Indeed, the respondents acknowledged that the lecturers' task would have been much easier if they were dealing with smaller, more manageable, classes. They also believed that more resources would have made the course more practical and less abstract. This suggestion tallies with the popular choices of professional careers such as: professional psychologists and nurses.
On the positive side, there was a large measure of agreement among the respondents that they had learned much from the course in terms of under standing themselves and others, and their interactions and relationships with others, although most of the respondents did not have clear expectations about the course. The usefulness of Psychology as a discipline and of the first year course, as perceived by the students, is illustrated by the following students' narratives:
M: At home I can relate what I observe to what we were taught in the course. Things likè`a bnormal behaviour'' and the causes of problems such as rape. P: I have learned a lot from the course especially with regard to accepting indivi dual differences which are due to culture and beliefs. I also learned to work hard as an individual to get rewards and gains, and to overcome many things.
(6) Respondents expect to be actively involved in the (re-)shaping of Psyc 100
Asked to comment on their views of their own role in the shaping of the course and support activities, the overwhelming majority (98%) of the respondents unambiguously assigned a significant role to them selves in several respects by clearly indicating that they should be constructively involved in several aspects of the course. Firstly, they stressed the need for greater student involvement and participation in the forms of students' own research, more written assignments, and class presentations (based on group discussions). This unexpected response should be viewed as a positive sign of the students' growing awareness of their responsibilities at tertiary level. Closely linked to the respondents' expressed desire to get more involved is their wish to see Psychology made more practical through the involvement of professionals from the University Counseling Centre. This suggestion bears out the finding earlier that students who enroll for Psychology as their major would very likely pursue their career as professional psychologists and would, therefore, want to acquire hands on skills while still at university.
Aside from wishing to be actively involved in the shaping of the Psyc 100 course, the students suggested that Psychology should be introduced in high school as a subject of study. If this was to happen, it would certainly heighten awareness among prospective students of the usefulness of the dis cipline in humanities education. Finally, the respon dents also believed that an admission policy for Psychology should be put in place. These two suggestions are, obviously, linked to each other: applicants with a high school background in Psy chology would be given preference for enrolment in Psychology.
(7) Respondents used a variety of sources for information about career aspirations A finding mentioned earlier (in sub section 1) was the keen interest the respondents had in pursuing a career as professional psychologists, although they seemed to know pretty little about what Psychology would teach. The cause(s) for this lack of information was (were) explored through the responses to the item on the sources and types of information they may have received prior or at enrolment. Below is a graphic illustration of the sources of information, which reportedly inspired their career aspirations. This apparently wide range of sources of career information and inspiration, however, belies the lack of information about the courses offered at university.
Indeed, some respondents even acknowledged to have been influenced by their own friend's choice when registering for the Psyc 100 course.
Aside from being asked to specify their sources of information or inspiration about career choice, the respondents requested to indicate whether or not their choice of subjects was suitable for their career aspirations. An overwhelming majority, 346 respon dents (95%) felt that their choice of subjects was suitable for their career aspirations. Of the 346 respondents, 63% stated that the courses were suitable for their choice because they would learn about people's behaviour. Another 32% stated that the courses were related to each other because they were social science courses. The remaining 5% of the respondents found their choice of subjects not suitable for their career aspiration. Slightly over half of these 5% (52%) indicated that they were not sure about their career choice; a third (34%) remarked that they were bound by university rules to select specific courses for certain degrees; the remaining14% said that they did not get enough information about their career choice.
(8) Reflecting on the respondents' expectations about the course
In this section, the focus is on participants' expecta tions about the course and the implications for the psychology curriculum. More specifically, the analysis of the data in this section will focus on what the respondents reportedly anticipated to be problems in their studies, their knowledge of available resources to help them with their problems, and the availability of the resources.
SAJHE/SATHO VOL 16 NO 3 2002 Table 3 Sources of information about career aspiration (frequencies)
Source F
High school 85
Relatives and friends 64
Career guidance books 48
Professionals 40 Institutions 35 Non Governmental Organizations (NGOs) 27
Student advisors/mentors 25
Media 18 Others 23
Total 365 NB 10 respondents did not complete this item; besides some of the sources were selected more than once
The most oft stated problem anticipated by the respondents in their studies as illustrated in Table 4 was financial worries (lack of money to pay tuition, buy books and food). Although little information was obtained about the respondents' socio economic background, it seemed that most of them anticipated having financial problems. Besides financial pro blems, it seemed that other factors related to the structure and function of the course largely contrib uted to the problems. This implies that in planning for first year university courses, students' problems should be considered, as much as this is feasible, to minimize negative consequences of these problems and other related factors. As many as 57.14% of the respondents stated that large classes caused problems such as students' lack of participation, and unruliness in class. Another problem caused by large classes is the difficulty of taking decisions based on majority rule. This affected most students who were unable to persuade others verbally in decisions such as whether or not they should write a test.
To the question of where they would go for help if they experienced problems in the Psyc 100 course, only 59% stated that they would likely go to lecturers; while 13% of the respondents said that they would go to the student advisors/mentors. The remaining 28% cited a variety of possible sources of advice or help: the Department of Psychology, the University Student Counseling Bureau, the Student Representative Council, the Faculty, senior students, class represen tatives, fellow students, colleagues, the dean, the head of the department, tutors. The full list of sources of advice seems to indicate that students have a fairly clear idea of whom to consult when they have problems. Some of the respondents were aware of the fact that they would have to seek help, as illustrated by the following student narrative:
M: It will depend on the nature of the problem, I could go to the housemaster, librarian, psychologist, or health center.
D: I will ask questions in the lecture hall, go to the registrar, social worker, or subject advisor.
Students generally blame academics for being ignor ant and inconsiderate about their problems, while the lecturers, on the other hand, blame students for not showing interest in and commitment to their studies. The findings of this study indicate that although students had some complaints against lecturers, they ISSN 1011 3487 Table 4 Problems anticipated by the respondents in their studies (frequencies)
Problems F
Financial 108 No problems 74
Personal 34
Family 25
Living conditions 20
Learning 18
Lecturers' attitudes towards students 16
Social 15
Strikes 13
Physical illness 12
Students' attitudes towards lecturers 10
Conditions in lecture halls 6
Psychological problems 5
Lack of cooperation between students and lecturers 4
Language 3
Total 363 NB: 3 respondents did not complete this item also consider themselves as part of the problems in the institution. Most respondents expressed the feeling that some of their problems in the Psyc 100 course were caused by students' behaviour. The following comments attest to this:
M: Students demonstrate a lack of respect for the lecturers and other students. They make noise during lectures, which makes it very difficult for other students to hear what the lecturer is saying.
T: Students want to be spoon fed all the time. I believe that students have to change their attitudes towards their work and be more committed. They only study when it's time for tests and examinations.
The findings indicate that students can offer sugges tions which may be usefully incorporated in strategies to take forward the process of transformation, assuming that these suggestions are a sign of their thinking having moved from that of being recipients. A key outcome of higher education is, indeed, to see students become responsible participants who have insights about which direction their education and career should take. This concurs with both Gaffield Vile's (1995) idea of``autonomy'' to be developed among university students, and Masenya's (1996) view that the involvement of students is crucial because their output will reflect their experiences. Making the course relevant and exciting must be likely to motivate the students. The adaptation of the course would also take into consideration the aware ness of the lectures regarding problems of the students. It is clear from the findings of this study that black students are affected by many problems including the following: socio economic, health/ physical, political, family, and education.
CONCLUSION AND RECOMMENDATIONS
By giving the students an opportunity to reveal their expectations about, perceptions of, and experiences in the Psyc 100 course, it was hoped that a better understanding of the students thinking and involve ment would provide some explanation to the high failure rates and would help reshape the course expectations. The study followed current worldwide trends at tertiary level to use, among other sources, student expectations and perceived needs to rethink pedagogy and curricula.
A brief summary of the findings can be provided here: the choice of Psyc 100 was mainly based on the students' career aspiration to become professional psychologists (33 clinical, 8 industrial, 4 counselling, child, environmental, and animal), mainly on the basis of their observation of these careers as financially rewarding; the students' expectations of what Psy chology would be about, ie to``learn about people's behaviour'', contrasts with their lack of knowledge of the subject matter of Psychology (probably part of a general lack of awareness of the purpose of university education) revealed in the post questionnaire inter view; the respondents were fairly realistic about what the roles of lecturers in a``caring'' institution should be (dedication, understanding, availability, motiva tion), seem to understand to a large degree what their responsibilities were and what their attitudes in class should be, but seemed to have far fetched sugges tions for improvement of the course, especially à`r igid'' test schedule, which may run counter to the good principles of OBE, especially continuous as sessment; they gave a``mixed'' assessment of the Psyc 100 course and lecturers, holding a dim view of their lecturers' performance in class, but expressed satisfaction on the relevance of and potential for learning offered by the course; highlighted some of the problems, such as lack of money to cover the costs of their education, as major obstacles to their academic progress.
There is a case for considering a number of the students' views and suggestions, viz.: the introduc tion of a practical component at undergraduate level, perhaps in the third year of the course. Lecturers need to be aware of the students' assessment of their performance in class with a view to addressing those areas in which they may be found wanting. The use of evaluation sheets to be completed by the students at the end of a semester or once a year may be one way of identifying the students' perceptions and opinions of the lecturers' performance. The respondents have pointed out clearly their awareness and changes they need to see in the course, as well as their role as main role players in what is going on in the course. However, it is not clear from the findings how and at which level students might be involved.
Although I argue for the inclusion of students on matters concerning their education, specifically in institutions of higher learning, I admit that a critical look at how this could be achieved is crucial. Greater awareness of the students' needs and expectations and consultation with them may help minimize the wastage observed in previous years. The following questions need to be addressed for future research as well as policy formula. Is the structure and teaching of Psychology relevant to the experiences of students in the 21st century? Does it take into consideration the world view of students in countries like South Africa? A survey of learners' needs, perceptions, and pro blems in South African universities needs to be carried out to get a more in depth understanding on how students' see their role in the education system.
